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Context 
• MA module, ‘Race, (Im)mobility and Incarceration’

• Introduces students to critical approaches to policing, bordering, 
and migration and key theories on racial capitalism, prison and 
border abolition, and productions of Black and Indigenous 
criminality

• Responds to the fact that the disciple is rooted in ‘racialised, 
capitalist, cis-normative heteropatriarchal structures of power, 
and in the epistemic violences of colonisation committed against 
the bodies and lives of black and Indigenous peoples, and peoples 
of colour’ (Boer Cueva et al. 2023: 423)

• Aim: Foster a space of (un)learning where students could critically 
interrogate the discipline and their positionalities and privileges 
and develop practical tools for collective engagement and 
solidarity.

Source: Getty



Key principles

1. Supporting processes of 
learning and unlearning

2. Community-building and 
collaboration

3. Communication and 
consultation 

Source: Louise Michel
https://mvlouisemichel.org/



1. Supporting 
learning and 
‘unlearning’
IR ‘reproduces the discipline’s 
erasures and ignorance of the 
effects of colonisation and ongoing 
forms of marginalisation, 
knowledge extraction, and harm 
that normalise existing structures of 
power. […] As teachers, we have to 
consistently engage in un-doing the 
violence of disciplinary history. We 
theorise that this is so because the 
artefacts we teach are the product 
of a knowledge life cycle immersed 
in, and structured by, coloniality 
and hierarchy’ (Cueva et al., 2023: 
422)

Artwork by Jordan Bennett, ‘Histories between and through time’ 
(2017). 







2. Community-building and 
collaboration



3. Communication 
and consultation 

• Students consulted throughout 
the module on readings, 
activities, and topics

• Revised the content of one 
seminar to focus on Palestinian 
resistance and incarceration

• Curriculum was collaborative 
and responsive to student needs 
and interests 

• Use of written and verbal trigger 
warnings
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Links
• https://www.cleanbreak.org.uk/
• https://www.behrouzboochani.com/
• https://doingporridge.com/
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